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Abstract

Deficiency in speaking and listening is inevitable among the non-native speakers of the English language. While English proficiency is a desirable goal for all language learners, the current study has a different scenario of the issue. Anchored on Communicative Language Theory, Speech Acts Theory and The Behaviorist Theory, this study was geared towards determining the linguistic competence of the respondents in terms of their speaking and listening skills. The study was carried out among the eighty five respondents. The descriptive correlational research method was employed. Data were collected through different methods were further analyzed through different data analysis procedures. Both qualitative and quantitative procedures were used to analyze and interpret data. Graphs, charts, tables etc. were used as means of graphic description of the findings. Results revealed that there was a notable statistical significance to the profile of the respondents. Furthermore, results revealed that the respondents' speaking and listening skills revealed a high significance which can be deduced that the respondents are not effective communicator. Hence, addressing this gap, an English Language Club and an English Debate Club were proposed to address the speaking and listening needs of the respondents.
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Section One: Introduction

The most effective way to communicate is through speech.

The four language skills of listening, speaking, reading and writing are all interconnected. Speaking skill is regarded as the second skill of a language. Proficiency in each skill is necessary to become a well-rounded communicator but the ability to speak skillfully provides the speaker with several distinct advantages. It gives the ability to inform, persuade and direct. The secondary curriculum of Bangladesh emphasizes on learning English as it is an international language. The ‘English for Today’ text book has been developed to help students’ attain competency in all four language skill i.e. listening, speaking, reading and writing. 

In Bangladesh, though English is a compulsory subject, most of the students are not satisfactorily good enough in Bangladesh specially in speaking.  

In Bangladesh, English is mainly taught and learnt academically in the classroom. So, classroom is the most suitable place for most of the school students to learn English. There are some studies regarding the problems, difficulties and challenges that are related to teaching and learning listening and speaking skills in Bangladesh. Some studies have been conducted from the urban perspective, some are from rural, and again some are on both. Like, Hamid (2011) has conducted a research on the overall English proficiency of rural Bangladeshi school learners. He has talked about the ‘socioeconomic’ factors that create a problem in English teaching and learning. His study focuses on all the four skills of English. On the other hand, Farooqui (2007) has conducted a study on the problems and solutions in the spoken English of the urban students and found out that the lack of vocabulary, learners, shyness, and unfamiliar topics create problems in practicing spoken. 

1.1 Statement of the problem 
Listening and speaking are probably the least rigorously taught aspects of communication especially in the context of secondary level in Bangladesh. Despite the importance of good abilities in speaking and listening to success at work and in everyday life, there is little development of learners’ skills in the area of listening and speaking here in Bangladesh. Challenges are anticipated to pervade in almost all the areas of administrative, teacher centric, learners centric, classroom based and socio-economic circumstances.
None of the above studies are on the two interrelated skills- listening and speaking skills simultaneously. So, after studying all these related articles, I have found the inspiration to conduct a study on the challenges in teaching EFL listening and speaking skills at the secondary level in Bangladesh. 

1.2 Objectives of the study

i. To find out the challenges the students face in learning EFL listening and speaking skills at the secondary level in Bangladesh. 

ii. To investigate the use of ‘English for Today’ for teaching EFL listening and speaking skills in the classroom. 

iii. To see what methods and techniques used by the teachers and students for teaching-learning English listening and speaking.  

iv. To provide some recommendations based on the findings and analysis. The study has intended to focus on the general Bangla medium students of the secondary schools in Bangladesh.

1.3 Research Questions

The study aims to answer the following research questions:

i. What challenges in teaching and learning EFL listening and speaking skills are prevailing at the secondary level in Bangladesh?

ii. What are the roles of the teachers’ and the educational institutions to motivate students to listen to and to speak in English?

iii. What materials for teaching listening and speaking are available in the schools?

iv. What methods and techniques are used by the teachers and students for teaching and learning EFL listening and speaking skills?

1.4 Justification of the study

The real situation in Bangladeshi classroom and assessment system is concerned with teaching reading and writing skills, instead of focusing on the four basic skills of the English language. Though the NCTB aims at achieving overall competence in English including the proficiency in listening and speaking and offered marks for these two skills also, practically there is very little on teaching listening and speaking skills at the secondary level in Bangladesh. Therefore, the significance of the study lies in finding the real challenges that the Bangladeshi students face in their classroom in listening and speaking English. I hope that this study will add some values in teaching and learning English in Bangladeshi classroom.

1.5 Limitations of the study

In order to conduct the research I have faced the following limitations:

I. Due to hurry in submitting the research report to the department I faced some problems to complete it timely.

II. The present political unrest in Bangladesh placed some menace on my journey to different schools at different areas.

III. I felt a sort of financial problem throughout this study and it limits my target in collecting data from the remote schools in Bangladesh.

IV. There are very few works on the area of listening and speaking skills at the same time, again at the secondary level in Bangladesh.

Section Two: Literature Review
2.1 Historical background 

It is intellectual culture to study literature before starting a research project in order to consolidate the knowledge on and around the fields as well as to find research gap in the respective area. I also reviewed available literature related to the second language learning theories, challenges in teaching English listening and speaking, assessment and evaluation of these two skills and their backwash effects in order to gain a wider understanding of the problem as well as of the research field. 

The present world is a global village and English is regarded as the global language. Bangladesh is also an inhabitant of this village. So, the importance of English and teaching English in Bangladesh is so great. The purpose of studying English in the British period was to create a servant class. Those so-called servants were taught only the reading and writing skills in English. But, gradually the situation has been changed and thus the focus of teaching and learning English has been changed also. To enable our students to be able to listen and speak in real life, the Communicative Approach or the CLT has been introduced in the year 1998-1999 in Bangladesh. But the teachers hardly felt the necessity of teaching listening and speaking skills, as they were much concerned with other two skills- reading and writing.

However, though many days and years have passed, the situation in Bangladesh has not changed satisfactorily. Still the teachers are comfortable with the traditional materials and methods of teaching English. “English for Today” or EFT is still used as the main source of teaching English in Bangladesh. EFT is a great source to teach and learn English. But, how much the book is self-sufficient to achieve that? Billah (2012) has counted and categorized the English lessons of the EFT books. He found that the number of listening comprehension lessons in class six EFT book is 08 out of 106, in class seven 10 out of 80, in class eight 11 out of 75 and in class nine-ten it is 22 listening lessons out of 119. The findings show that the listening lessons is really very little comparing to the total the number of lessons, But, in speaking the scenario is different. For example, the number of speaking focused lessons in class six is 80, in class seven 74, in eight EFT 69, and in nine-ten it is 63. This means that the speaking skill is largely focused on these EFT books (p. 2). But, the question is do the teachers really practice these speaking and listening lessons in their classes? And thus, are they aware of the necessity of teaching listening and speaking skills to their students? To answer these questions, the classroom scenario should be observed which can only ensure the real situation of teaching-learning of EFL listening and speaking skills. Salahuddin, Khan and Rahman (2013) have conducted a study and wanted to know how the teachers conduct their English class. The most common finding is that most of the teachers start their classes with roll calling, proceed with checking home works, continue with the GTM (Grammar Translation Method) based on lesson and ends with the home works. According to the teachers, they do not use any other teaching technique to teach their students (p. 46). In such a classroom, the students are hardly benefited to be competent in English listening and speaking skills.

2.2Theoretical framework

Listening is attending to any aural signal that hits the eardrum, or being able to understand the linguistic signals that enter the brain through ears. It involves a sender (a person, radio, television, etc.), a message and a receiver (the listener). Listening is more than just hearing words and sounds. While hearing can be defined as ‘receiving sound’, listening is part of a complex active thinking process that includes attaching meaning to the sound (Opitz and Zbaracki, 2004). On the other hand, speaking is “the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts” (Chaney, 1998). 

As the goal of EFL is to enable the students to communicate in English, then listening and speaking skills should be taught and practiced in a proper way in the language classroom. Nunan (1991) wrote, “Success is often measured in terms of the ability to carry out a conversation in the target language”. Moreover, practicing conversations provide chance for listening which is fundamental to speaking. As social being, we have to understand others, at the same time to express our thoughts and opinions as part of communication. According to McDonough and Shaw (2003), the followings are the reasons of speaking: 

i. Asking for assistance and advice in a shop. 

ii. Asking for directions in a different towns 

iii. Making an appointment by telephone. 

iv. Discussing and negotiating arrangements. 

v. Talking socially to a variety of people, etc. 

Ellis (2005) suggests that there are three major approaches to teaching a second or a foreign language, namely the oral-situational approach, the notional-functional approach and the task-based approach. He further says that an oral-situational approach is based on behaviorist language learning theory where learners have to form a language use habit through repeated practice and where grammar is learned implicitly through the repeated use of the language. He also argues that the notional-approach draws on theories and descriptions of language that emphasize the functional and social aspects of language competence. The notional-functional approach was based on the theory of communicative competence (Hymes, 1971, cited in Ellis, 2005). The learning principle underlying a task-based approach is that learners learn a language best if they engage in the activities that have interactional authenticity. This approach gives priority to fluency over accuracy and learners are expected to learn grammar through communication and it is desired that language should be taught in context. The secondary English curriculum of Bangladesh also attaches importance to both linguistic as well as communicative competence of the target language. 

A congenial environment can work as a precondition to learn a non-native language. There are some variables that can ensure a friendly environment to learn and practice EFL in Bangladesh. However, Krashen’s (1982) ‘Affective Filter’ model talks about the possible variables to learn an L2 successfully. Krashen (1982) believes that tension, worries and nervousness, keep the learners’ affective filter high and disturb the L2 production. On the other hand, a low affective filter can encourage a learner and therefore enhance his or her L2 production (as cited in Lightbown&Spada, 2006, p. 37). Indian researcher Kumaravadivelu (2009) has characterized anxiety as the feeling of self-consciousness, fear of negative evaluation from peers and fear of familiar to live up to one’s own personal standards and goals (p. 33). Rochecouste and et al. (2011) have said that the ‘removal of these anxieties is essential to become comfortable with a new language and a new learning environment’ (p. 103). 

Therefore, Bangladeshi learners need a supportive milieu where they can easily learn English listening and speaking skills. 

2.3 Relevant research in general

Challenges in developing listening and speaking skills in students are of many types. Conducting a class in a secondary school and developing a particular language skill is not an isolated event. A series of factors influence the process. The challenges may be classified as linguistic challenges, administrative or school centric challenges, student centric challenges, social or socio cultural challenges, teacher centric challenges. Both listening and speaking requires considerable training because it is a difficult skill requiring multiple sub-skills and stages, which have to be undertaken simultaneously. 

Anderson and Lynch (1988) have identified the following stages in the process of listening: 

1. The spoken signals have to be identified from the midst of surrounding sounds.

2. The continuous stream of speech has to be segmented into units, which have to be recognized as known words.

3. The syntax of the utterance has to be grasped and the speaker’s intended meaning has to be understood.

4. We also have to apply our linguistic knowledge to formulating a correct and appropriate response to what has been said. (Anderson and Lynch, 4)

Hedge (2000) lists some problems which are internal to the listener such as: “lack of motivation towards the topic, negative reaction to the speaker or to the event; anxiety to rehearse one’s own contribution to a debate or the next part of a conversation, to the extent of missing what the current speaker is saying; or distraction by the content of a talk into thinking about a related topic thereby losing the thread of the argument” (237). 

According to Bygate (1987), “Speaking and listening are in many ways undervalued skills” (p.VII) in the ESL and EFL countries. Sato (2003) has found that many Japanese learners of English are highly competent in reading and writing but not in listening and speaking. This researcher has come up with some of the common reasons that the Japanese students face, like- quietness and shyness in class, meaningless and irrelevant classroom practice, GTM, large class size, fear of losing face and anxiety etc. (p. 5).

Littlewood (1992) has conducted a study named Teaching Oral Communication: A methodological framework where he has found some problems that the EFL learners face in learning English speaking. For example, the learners are highly criticized if they make mistakes. Tsui (2001) has said that the ESL learners are the victimto be more vulnerable to criticism and negative evaluation while speaking (as cited in Gan, 2011,p. 54). Thus, the negative evaluation makes students’ affective filter high and reduces the L2production. 
Indian writer Hanumntharao (2011) has conducted a study in her own country and discussed some of the problems in teaching and learning in India. Her study finds that the inadequacy of teaching equipment, faulty curriculum and examination system, lack of motivation, large and crowded classroom, fear of losing face and learners’ anxiety are some of the common challenges that Indian ESL students face in learning English. One of the main focuses on her study was on the short duration of class time. She has opined it as a cage where both the students and the teachers have to bound by and complete their class tasks being in a hurry (para. 19). As a neighbor country, the same milieu is found in Bangladesh also.  

Larsari (2011) has reviewed an article and quoted that the “EFL learners generally do not have adequate access to practice TL (Target Language) in the classrooms” (p. 161). At the same time, the researcher Scrivener (1994) has pointed out that the ESL students do not have the enough access to practice the TL in the classroom and thus they feel insecure, fear, nervous and scared to speak in English.

Podder (2011) argues that there is no valid reason why teachers and students would ‘waste’ time on listening and speaking skills practices and assessment when no value was attached to them officially. A similar situation is reported by Christ and Makarani (2009) in India where students are examination-oriented and examinations do not include listening and speaking skills. As a result, neither teachers nor students do care for listening and speaking skills practice.

2.4 Research in Bangladesh

However, the above findings are not beyond to Bangladesh. The Bangladeshi learners also feel the similar challenges in learning listening and speaking skills. Like an ESL and EFL student, Bangladeshi students also suffer from the inadequacy of vocabulary. Arju (2011) has said that “While commenting on the ESL learners’ competence in speaking …. language instructors frequently complain that the learners are lagging behind because of having an inadequate stock of vocabulary” (p. 52). 

The crowded and large classes are causing the constant challenge to practice speaking and listening to these students. Sinha (2001) has said that “In a language classroom, we need a limited number of students’ (p. 173). But, in reality, nearly all English classrooms in the public sectors in Bangladesh are overcrowded and often have as many as 200 students in them (Siddque, 2004, p. 3). Basir and Ferdousy (2006) have conducted a study among a number of classrooms and found that the numbers of students in the language classroom vary from 45 to 91 where 60% language instructors believe that this is really a large classroom scenario where the students have hardly any chance to practice listening and speaking in class. Chowdhury and Shaila’s (2011) study on the Bangladeshi SSC and HSC students have found that the students do not practice listening and speaking skills in their classrooms. And as a result, they do not feel confident in listening and speaking English, they add. 

Chowdhury and Shaila (2011) believe that the environment created by the peers impacts the speaker deeply. Again, the teachers have lack of support in many cases. They are not competent in many cases to make the lesson interesting.

Teaching English language means to facilitate the learners to achieve the power to express their inner thoughts by mastering stylistic elements of the language. But, in Bangladeshi classroom, the thing is different. Most of the teachers do not know how to adapt the different style to teach language. For example, Sinha (2001) has conducted a study in the Bangladeshi context and found that in Bangladeshi classrooms, teachers do not use any energetic way to teach English. Thus, students get less energetic and lose their interest in learning the listening and speaking skills. In fact, “Bangladesh is one of the few countries of the world where teachers can start teaching without any formal training (Siddique, 2004, p. 2). 

Rumana Siddique (2004) has carried out a study in Bangladesh and pointed out that administrative set up, teacher-centered classrooms, large classes and cultural conflicts are the most common challenges prevailing among Bangladeshi students. Siddique (2004) has said that Bangladesh is one of the few countries where the teachers can start teaching without any formal training. In addition to this factor, very limited in-service training programs are offered to them.

Hasan (2005) conducts a linguistic study on the ‘‘English Language Curriculum at the Secondary Level in Bangladesh’’ He discovers 82% of rural and urban secondary school students complain that English is not sufficiently used in the class; with an average 68% of teachers admitting that they do not arrange the practice of the four skills (reading, writing, listening and speaking) of English language in the classroom.

Ahmed (2006) and Chowdhury &Shaila’s (2011) researches have pointed out that the large classes, lack of confidence, lack of co-operative and less access of communicative environment, students’ shyness are the main hindrances behind Bangladeshi students’ learning and speaking English. 

2.5 Summary and Implications

From the literature review, it is now seen that the history of teaching English as FL (Foreign Language) in Bangladesh has passed many ups and downs and still it is hanging in the air in many cases, especially in case of teaching and learning listening and speaking skills. In spite of having a rich EFT book to teach spoken English aural English, it has been avoided in the Bangladeshi classroom. We can say that the students, the teachers and the administrative are letting the listening and speaking untouched in the Bangladeshi classrooms. In spite of having a huge problem, very little study has been done to unveil the challenges in teaching-learning listening and speaking English. Though a few studies were done on one individual skill, listening or speaking, very few is conducted on the two skills together. As the goal of language course is to enable the students to communicate in English, then listening and speaking skills should be taught and practiced simultaneously in a proper way in the language classroom. Nunan (1991) wrote, “Success is often measured in terms of the ability to carry out a conversation in the target language”. Moreover, practicing conversations provide chance for listening which is fundamental to speaking. As social being, we have to understand others, at the same time to express our thoughts and opinions as part of communication. So, I have got the inspiration to do that and fill the gap up by conducting a study. I hope that this study will bring out a meaningful and effective result to improve the teaching-learning English spoken and listening skills at the secondary level in Bangladesh.

Section Three: Research Methodology
3.1 Research Design

This research aims to find out the classroom related challenges that hinders students’ competency in listening and speaking skills in the classroom at the secondary level in Bangladesh. To explore the problem, a mixed-method approach was adopted. In order to elicit the challenges, a variety methodology such as students’ questionnaire, teachers’ interview and classroom observation etc. were followed. The data had been collected from different schools in and outside Chandpur district. Both qualitative and quantitative methodologies have been used to analyze and interpret the research data.

3.2 Sampling 

The researcher has collected data from 70 students and 15 teachers from government and non-government schools of different upazillas of Chandpur district. Schools are from both rural and urban areas. Respondents are chosen irrespective of age, sex, year of experience and their educational background. The sample size is medium as it covers two skills- listening and speaking. At the same time, the factors of time, cost and administration were brought under consideration. 

3.3 Participants

The participants were randomly chosen from 8 secondary schools. The schools were chosen from different parts of Chandpur (both urban and rural areas). The participants did vary in their classes and ages. For example, there were the participants from class 6 to class 10. The schools had a co-education system of both the boys and girls. However, the total numbers of these participants were 70.

Furthermore, there were total 15 interviews from schools teachers. On the other hand total five classes from class six to class ten from different schools have been observed to collect the research data. The number of the students in classroom was different from 45-80. The average attendance of the students was 55.

3.4 Instruments

The data on teacher perceptions were collected via a teacher questionnaire and a semi-structured interview schedule. The data on student perceptions were collected via: a student questionnaire (Secondary students). Pen, paper, computer, internet, printed questionnaire etc. are used to make the report as successful one. 

3.4.1 Students’ Questionnaire

Questionnaires are commonly used in language learning research to investigate beliefs and motivation in relation to classroom instruction from a large number of participants (Mackey and Gass 2005). The questionnaires used in this study were designed by the researcher himself to investigate student perceptions on problems of listening and speaking. The questionnaire was designed and developed in English, but is translated orally into Bangla (the respondents’ mother tongue).  Both close and open-ended questions were set considering the importance.Two questions were set to see students’ practical performance in listening and speaking. Total 15 questions were set for students’ data. 

3.4.2 Teachers’ Interview

In order to collect data from teachers’ perspectives, 15 school teachers were interviewed through some preset questions. The interviews were taken formally at suitable time for the teachers.  The duration of the interviews were about 15-20 minutes per. The total number of the focused questions for the interview was 8. A conversational environment is maintained while the interview session. 

3.4.3 Classroom Observation

Total 5 classes from different schools were observed. It was a participant observation. While observing the classes, the observer noted down the points mainly covering the classroom infrastructures, seating arrangement, teaching and learning methods and strategies, student-student and student-teacher interaction, speaking and listening activities in the classroom and so on. However, the actual number of students varies from 45 to 80 while the average present students were 55. The duration of each class was 50 minutes. 

3.5 Data Collection Procedure

It is already mentioned that data were collected through multiple data collection procedures- questionnaires, interviews, observation, discussion etc. I had confidently administered the teachers’ interviews and students’ questionnaire. With a friendly introducing, I tried to clearly point out my objective and purpose. Some students felt shy and some students felt uneasy finding me, an unknown visitor, beside them. However, I was able to manage the environment and to make a friendly environment. A strong ethics has been maintained while and after collecting the research data. Participants had been given a piece of paper promising that the confidentiality of their names and data would be strictly maintained. However, before distributing the questionnaire, I became introduced to the students. The instruments and technical procedures helped me a lot to collect the expected data. 

3.6 Data Analysis Procedure

Data collected through different methods were further analyzed through different data analysis procedures. Both qualitative and quantitative procedures were used to analyze and interpret data. Graphs, charts, tables etc. were used as means of graphic description of the findings.

Section Four: Findings
4.1 Findings from Students’ Questionnaire 

Question 1. How often do you practice speaking English in the classroom? 
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Figure 1: Speaking Practice in the Class 

The above bar chart shows that 62% students sometimes practice speaking English in the classroom, while other 38% students never practice speaking in the classroom. But, for teaching or learning speaking skill, practice is a must in an EFL context like Bangladesh.
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Question 2. Whom do you interact (speak) with in English? 




Figure 2: Interaction in English

The above pie chart (Figure 1) highlights an unexpected picture that majority of the students (62%) never interact with anybody in English. Only a little amount of the participants (8%) speak both with their teachers and classmates in English which was urgent in learning English speaking.

Question 3. Do you think that you are fluent in speaking? If ‘NO’ what might be the problem? 
Table 1: Speaking fluently in English............................................................................

	Options
	Percentage

	Yes
	0%

	No (100%)
	1. Grammar, pronunciation, vocabulary & shyness
	24%

	
	2. Pronunciation, vocabulary & shyness
	8%

	
	3. Grammar, vocabulary & shyness
	4%

	
	4. Grammar & vocabulary
	16%

	
	5. Pronunciation & vocabulary
	16%

	
	6. Vocabulary & shyness
	8%

	
	7. Grammar & shyness
	4%

	
	8. Only grammar
	4%

	
	9. Only shyness
	12%

	
	10. Only vocabulary
	4%

	Total
	100%


The participants honestly assured that all of them (100%) think that they are not fluent in speaking. However, the above table shows that majority of the students have more than one problem in common and they mentioned various types of problems such as, grammar, pronunciation, vocabulary and shyness etc. 

Based on the above data, the total percentage in each individual area are estimated and shown in the following figure: 
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Figure 3: problem in fluent speaking in English 
The above column chart shows that 52% (out of total population) students think that they have problem with grammar, 70% (out of total population) have problem with pronunciation and 80% (out of total population) think that they don’t know vocabulary and 60% (out of total population) think that they cannot speak fluently because they feel shyness. 

Question 4. Does the teacher deliver lecture in the classroom in English? 
It is clear from the students’ responses (See figure 4) that though 15% teachers ‘always’ and 30% teachers ‘sometimes’ deliver lecture in English, 55% teachers ‘never’ deliver lecture in English in the classroom which must hinders learners from learning English listening & speaking skills.
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Figure 4: Teachers’ delivering lecture in English in the classroom
Question 5. Do you practice listening in the classroom or at home? If “yes”, mention what? 
Table 2: Students’ practicing listening in the classroom or at home

	Options
	Percentage

	Yes (34%)
	1. Only English movies 
	2%

	
	2. Only English news in TV
	2%

	
	3. Audio/video songs, English movies & English news in TV
	16%

	
	4. Audio recordings, English movies & English news in TV
	4%

	
	5. Audio/video songs & English movies
	4%

	
	6. Audio/video songs & English news in TV
	2%

	
	7. English movies & English news in TV
	2%

	
	8. Audio recordings & English movies
	2%

	No
	66%

	Total
	100%


Based on the above data, the total percentages in each individual area (out of total population) are estimated and shown in the following cycle chart: 
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Figure 5: Practicing listening in the classroom or at home

Students who practice listening (34%) are further asked what kind of listening practice they do. Unfortunately, only 6% (out of total population) use audio recording for listening practice though it should be an intensive part of teaching listening. However, students’ use audio and video songs, English movies, English TV news etc. for listening is somewhat satisfactory & they are out of students’ personal interest to them, not based on classroom activities. 

Question 6. What listening materials do your teachers use for teaching listening in the classroom? 
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Figure 6: Listening materials used in the classroom
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In response to the question “What listening materials do your teacher use for teaching listening in the classroom?” surprisingly, majority of the respondents (86%) assured that there is no real listening practice in the classroom (See figure 5). Such kind of scenario is unexpected and frustrating. 

Question 7. What is the possible cause of your reluctance in learning listening and speaking English? 

Table 3: Cause of reluctance in learning listening and speaking

	Options
	Percentage

	1.  Only- lack of motivation
	4%

	2. Only- teacher speak in Bangla
	12%

	3. Only- No marks for listening and speaking
	16%

	4. Only-No need in practical life in Bangladesh
	8%

	5. Lack of motivation, teacher speak in Bangla, No marks for listening and speaking & No need in practical life in Bangladesh
	12%

	6. Lack of motivation, teacher speak in Bangla & No marks for listening and speaking
	16%

	7. Lack of motivation, No marks for listening and speaking & No need in practical life in Bangladesh
	20%

	8. Lack of motivation & No marks for listening and speaking
	12%

	Total
	100%


Based on the above data, the total percentages in each individual area (out of total population) are estimated and shown in the following bar chart:
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Interestingly, a huge number of students are not clear about marks distribution on listening and speaking skills. Again, motivation from teachers and parents have a considerable part in this respect.

Question 8. What type of technique do you use in practicing speaking? 

Table 4: Technique used in practicing speaking

	Options
	percentage

	1. Only picture description
	36%

	2. Only role play
	4%

	3. Only dialogue
	8%

	4. Storytelling & description
	8%

	5. Role play & picture description
	4%

	6. Storytelling, dialogue  & role play
	8%

	7. Dialogue  & role play
	8%

	8. Describing graphs & charts 
	8%

	9. No practice 
	16%

	Total
	100%


Based on the above data, the total percentages in each individual area (out of total population) are estimated and shown in the following figure:

Figure 8: Techniques used for speaking practice in the classroom
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The above line chart shows that students’ use of techniques like, storytelling, Dialogue, role play, describing graphs & charts is between 8% and 24%. Picture description is most frequently used for practicing speaking in the classroom, as it is a part of written syllabus. 

Question 9. Do you think that you have problem in listening? If ‘Yes’, what are they? 

Table 5: Problem in listening

	Options
	Percentage

	Yes (100%)
	1. Speakers talk too fast, sound seems unclear, difficult to understand pronunciation & don’t know meaning
	28%



	
	2. Speakers talk too fast, difficult to understand pronunciation & don’t know meaning
	36%

	
	3. Difficult to understand pronunciation & don’t know meaning
	20%

	
	4. Speakers talk too fast, sound seems unclear & difficult to understand pronunciation
	4%

	
	5. Only- speakers talk too fast
	8%

	
	6. Only- sound seems unclear
	4%

	No
	0%

	Total
	100%


Based on the above data, the total percentages in each individual area (out of total population) are estimated and shown in the following figure:
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Figure 9: Problem in listening


The chart clears that almost all the students suffer from acute problems in almost all the areas related to the listening skill. This is undoubtedly a great challenge in teaching listening skill. 

Question 10. Do you ask question and answer in response in English in the classroom? 
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Figure 10: Asking question and answering in English in the classroom

The challenge here is to work with the 20% students who never ask question and answer in English in the classroom and turn the 76% students who always do this into regular users of this question-answer technique. 

Question 11. Do you think that speaking & listening are necessary for you? If ‘Yes’ then how much time do you spend for learning speaking & listening daily? 

Table 6: Necessity of speaking & listening and time spent in learning them

	Options
	Percentage

	Yes (100%)
	(a) 0-10 minutes
	4%

	
	(b) 10-30 minutes
	4%

	
	(c) 30-60 minutes
	0%

	
	(d) Seldom
	92%

	No
	0%

	Total
	100%


Table 6 shows that all the participants think that speaking & listening are necessary for them. But, only 4% participant’s mentions that they spend at least 10 minutes (or, 10-30 minutes) in learning listening and speaking daily. The rest 92% participants ‘seldom’ gives time in learning listening and speaking daily though regular practice is mandatory to be a successful speaker or listener.

Question 12. Do you think that your text book “English for Today” is helpful for you in learning speaking & listening? If ‘Yes’ how? If ‘No’, why? 

Table 7: Necessity of the text book “English for Today”

	Options 
	Percent 
	Options 
	Percent 

	yes
	80%
	No
	20%

	If Yes, why useful? 
	If No, why? 

	(a) It’s pictures are interesting to describe 
	25%
	(a) Speaking is not practiced in the classroom 
	5%

	(b) It provides pair and group discussions 
	25%
	(b) No listening materials are used in the classroom 
	10%

	(c) The task are related to practical life 
	20%
	(c) “English for Today” textbook is rarely used in the classroom 
	5%

	(d) Provides a lot of dialogue & conversational situations 

	10%
	(d) Others................. 
	0%


Table 7 shows that 80% participants think that “English for Today” textbook is helpful for you in learning speaking & listening because ‘it’s pictures are interesting to describe’, ‘it provides pair and group discussions’, ‘the task are related to practical life’ and ‘it provides a lot of dialogue & conversational situations. On the other hand 20% participants think that the textbook is not necessary. 

Question 13. Do you use multimedia (computer, projector, microphone, tape recorder etc.) in the classroom?

Figure 11: Use of multimedia in the classroom
The above pyramid chart shows that there is 80% school where multimedia (computer, projector, microphone, tape recorder etc.) is always used in the classroom. Though 12% participants sometimes use multimedia in the classroom, 8% participants never uses such devices in the classroom for learning listening and speaking. 

Question 14. Please, say something about your ‘feelings’ regarding your participation in contributing a “research work” & ‘how’ it will help you in future? (Practical conversation with at least 20 students) 

20 participants were asked to say something about ‘feelings regarding their participation in contributing a “research work” & ‘how’ it will help them in future.’ Half of the participants (50%) did not say anything and another half (50%) tried to say something, but they said very little. While this conversation session, I observed that the participants feel shy and hesitation to speak in front of me. Again, they committed a lot of grammatical mistakes. Their choice of vocabulary is so unorganized and full of wrong pronunciation. A few participants who were the students of city area spoke really well. 

Question 15. Now, please, listen to the recording carefully and then summarize it. It is really fun. 
It was surprising that nearly all the participants failed to guess what is said in the recording though the recording was chosen of normal speed and simple story.

4.2 Findings from Teachers’ Interviews

Question 1: Do you think that learning speaking and listening skills is necessary for the students of Bangladesh, why?

All the teachers strongly believed that Bangladeshi students must know the spoken English to keep pace with the modern world which turned into a global village. They had given some logics behind their statements that this will enhance students’ knowledge about the English language including pronunciation, spelling, and grammar and so on. One of the teachers say, “Many of our students go abroad for higher education after passing SSC or HSC. The lecture in foreign universities is in English. For such students it is urgent to learn listening and speaking skills from the secondary level.” Another three teachers think that smart jobs in Bangladesh also seek smart English knowing persons, including their listening and speaking proficiency. They think speaking skill works as a face validity of candidates’ command over English. 

Question 2: What is the condition of listening and speaking skills in Bangladesh and what is your opinion?

The participants think that though the education system in Bangladesh was previously indifferent to teaching-learning listening and speaking skills, the present curriculum focuses much emphasis on them. However, participants found some incongruity in the education system in Bangladesh. For example, they said that though NCTB (National Curriculum and Textbook Board) aims to build communicative competence in the learners, the education system did not focus much on the speaking and listening skills in testing and evaluation. Institutions, guardians, teachers and students are concerned with exam oriented teaching. Teachers always had to remain in a hurry to complete the syllabus which includes very little on listening and speaking. Teachers report that there is a conflict between the curricula and the examination system regarding the skills of speaking and listening proficiency. They believed that only the classroom was not enough to learn speaking and listening, rather the overall environment plays a very vital role in this regard. 

Question 3: What type of methods and techniques do you usually use in teaching listening and speaking skills in the classroom and why?

Teachers said that they use multiple techniques for teaching listening and speaking skills such as dialogue, storytelling, discussion, picture description, flash cards, audio segments etc. The rural mentioned very few techniques apart from dialogue, picture description and storytelling. Teachers think that students like these techniques much more than jigsaw, simulation etc. 

Question 4: What type of problems do your students face in learning listening and speaking and how do you motivate them?

All the teachers said that the students in the classes pay very little interest in learning the oral skills, especially spoken English. Again, they feel shy and commit a lot of mistakes in speaking English, teachers said. Most of teachers mentioned that shyness, lack of enough words or vocabulary, grammatical knowledge, pronunciation, lack of confidence, lack of proper materials and inspiration were some of the common problems that their students usually had to face in learning listening speaking skills. However, in against all these types of problems, the teachers said that they correct their students if they make any mistakes. One of the participants said, “As a teacher, I always try to motivate my students to practice speaking English and advise them to listen to English news.” 

Question 5: What institutional support and teaching aid are you provided by the institution you teach? 

Almost all the participants said that they got the verbal inspiration from their working institution to teach listening and speaking, but they had insufficient teaching aid like computer, projector or any other modern facilities. Some participants confirmed that teachers should be given special training on teaching listening and speaking for effective teaching-learning environment. 

Question 6: What, according to you, are the common challenges in teaching listening and speaking skills? 

· Large class size

· Insufficient class duration

· Lack of teaching-learning aids

· Mixed ability students 

· Reading, writing and grammar based syllabus

· Very little or no context of listening and speaking English outside the classroom

· Economic constraints 

Question 7: What suggestions would you recommend for improving EFL listening and speaking skills?

· Improvement of teaching materials

· Integrating multimedia or technology in the classroom

· Providing training to the language teachers

· Reconstruction of marks distribution on listening and speaking

· Minimizing the number of students in the classroom

· Motivating students to learn listening and speaking 

Question 8: What, according to you, are the possible reasons that Bangladeshi students at secondary level are not involved in listening and speaking practice?  

Six participants out of 15 opined that teachers, previously, did not involve students in practicing these skills (listening and speaking) much in the classrooms because the curriculum did not oblige them to practice and assess those two skills. They taught and practiced reading and writing skills only which are tested in the JSC and SSC examinations. Besides, the education authority (NCTB, 1996) had not allotted any marks for listening and speaking skills for school examinations either. One participant teacher argued that the banning of English medium schools in 1972 and the Language Act of 1987 contribute a lot to the significant decline in the quality of English in Bangladesh among school learners. 

Question 9: How do you assess students’ listening and speaking skills?

In response to this question, nearly all the participants mentioned some techniques of listening and speaking, but no definite method of assessment of these skills. 

4.3 Findings from Classroom Observation

The experience from the observation of five different classes of five schools was surprising. It was neither frustrating nor satisfactory. The quality of the teachers was good as language teacher but they lack training, especially regarding student involvement in the classroom. Teachers were more friendly and enthusiastic in the classroom. Teachers were not found in showing any personal inclination or grudge against any particular students. The classrooms of private school were moderately comfortable and seating was good for writing classes but not good for group discussion or pair work. The picture was different in government schools, as they were noisy and overcrowded. Most of the time the teachers were found talking in the class and the students were listening to their teachers. Almost all the classes were teacher-centered classrooms. Students asked very little questions in the classroom. In communicative classes, teachers frequently ignored the listening and speaking activities, though the text books have listening and speaking activities in almost every lesson. Emphasis was given more on reading and writing ability than listening and speaking. Another interesting matter is that though there is frequent reference to listening CD, practically both the students and teachers have no such CD recording to them. The integration of multimedia like audio, video, projector, computer, tape recorder etc. was totally absent in the classrooms. Student-student and student-teacher interaction were not at all satisfactory. Peer or group activities were also very poor. More emphasis was given on correction and form in the grammar classes then meaning and language use. Both the teachers and students seemed to run after completing syllabus, not mastering the linguistic competence. They favored language accuracy over oral fluency.

Section Five: Analysis and Discussion
The study is about the challenges in teaching EFL listening and speaking skills at the secondary level in Bangladesh. This chapter deals with the analysis and discussion of the findings (data) which are highlighted in the previous chapter. The data analysis and discussion maintained congruity with the research questions, findings and the literature review. As social being, we have to understand others, at the same time to express our thoughts and opinions as part of communication. Since the goal of EFL is to enable the students to communicate in English, then listening and speaking skills should be taught and practiced in a proper way in the language classroom. The teachers interviewed think that these two skills directly or indirectly enhance students’ knowledge about the English language including pronunciation, spelling, and grammar and so on. These skills are urgent for higher study both in Bangladesh and in the foreign universities, they said. Listening provides sufficient input for speaking and writing. It includes attaching meaning to the sound (Opitz and Zbaracki, 2004). On the other hand, speaking is “the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts” (Chaney, 1998). According to the maturation theory of Eric Lenneberg (1967), there is a critical period (between 18 months and early puberty) for language acquisition. Within this period, language acquisition is expected to proceed normally, but out of it, language acquisition is difficult, if not impossible. So, secondary level is the most suitable period for teaching-learning listening and speaking skills. 

The first challenge that is found common in almost all schools is the number of students present in the classroom which varies from 45 to 80; while the average present students were 55. According to the study conducted by Basir and Ferdousy (2006) a class having 45-91 students can be regarded as a large classroom. Four teachers among 15 who were interviewed think it as a challenge (see teachers’ response to question 6). From the classroom observation under the study it is found that the challenge can be addressed by group and pair listening-speaking activities and by using the performance of successful group as inspiration for other groups. 

Speaking and listening should always be practiced in the classroom and this can be done under different approaches of language learning. For example, in a task-based approach learners learn a language best if they engage in the activities that have interactional authenticity (Ellis, 2005). But, no students were found who always practice speaking English in the classroom (see figure 1). Again 38% students never practice speaking in the classroom which is in fact an unwanted reality in Bangladeshi secondary schools. Other sixty two percent only sometimes practice speaking in the classroom. 

Speaking practice must be an integral part in the EFL classroom through student-student and student-teacher interaction, but only 15% students interact with their teachers or with their classmates in English. Very limited number of students speaks both with their teachers and classmates in English which was urgent in learning English speaking. Unfortunately the vast majority of the respondents (62%) never speak in English with anybody in the classroom (see figure 2). Larsari (2011) has quoted the same in an article that the “EFL learners generally do not have adequate access to practice TL (Target Language) in the classrooms” (p. 161).

The present study found that Bangladeshi secondary students are not at all fluent in spoken English. The students themselves confessed the matter and they assured the reason behind it and mentioned their problem in almost all the areas of grammar, pronunciation, vocabulary, shyness. Most commonly each student has more than one problems, for instance, 24% thinks that they have problem in all the four mentioned areas (see table 1). The participant teachers also said that shyness, lack of enough words or vocabulary, grammatical knowledge, pronunciation, lack of confidence, lack of proper materials and inspiration were some of the common problems that their students usually had to face in learning listening speaking skills. Though English classes in Bangladesh are grammar based and both teachers spend majority of the class time in teaching and learning grammar, students think that they cannot apply the knowledge in practical situation, particularly in speaking. Vocabulary plays vital role in students’ speaking and listening, but the Bangladeshi students, as EFL learners, suffer from the inadequacy of vocabulary. Arju (2011) has said that “While commenting on the ESL learners’ competence in speaking …. language instructors frequently complain that the learners are lagging behind because of having an inadequate stock of vocabulary” (p. 52). This study (see figure 3) also found that 80% students (out of total population) think that lack of vocabulary hinders them from fluent speaking or understanding a listening text. The affective filters like shyness, hesitation, anxiety, feeling uneasy etc. are common features in EFL listening and speaking class at the secondary level in Bangladesh. The study found that 60% students (out of total population) suffer from such mental obstacle in English speaking class. Stephen Krashen (1982) also believes that tension, worries and nervousness, keep the learners’ affective filter high and disturb the L2 production (i.e., speaking). So, the ‘removal of these anxieties is essential to become comfortable with a new language and a new learning environment’, stated by Rochecouste and et al. (2011). The present study found from classroom observation that EFL teachers are more friendly and enthusiastic in the classroom. So, they can utilize the friendly environment by being strategic in speaking classes. However, rural English teachers are usually found authoritative, strict and frightening in some cases and makes negative comments on students’ poor performance, or mistakes which discourage them from learning listening and speaking in the classroom. A supportive milieu is needed in the language classes in Bangladesh because lower level of anxiety and a higher perception of L2 competence led to a higher level of willingness to communicate (Yashima, 2002, as cited in Sato, 2003, p. 9).

However, learners need motivation and positive feedback to overcome their problem in learning listening and speaking. Though the teachers said that they motivate their learners to practice speaking English and advise them to listen to English news, from student respondents it was found that 55% teachers never deliver lecture in English in the classroom. Only 15 teachers out of 100 always deliver lecture in English. It indicates that teachers prefer to use Bangla (students’ mother tongue) to deliver lecture in the classroom. (See figure 4)

The present study also found that only 76% respondents asks questions and answer in response in English in the classroom, 4% ‘sometimes’ do this and another 20% never do this in the classroom (See figure 10). In the study of RanjitPodder (2011) it was said that “Teachers taught and assessed students mixing Bangla with English, which is another aspect of English language teaching and assessment at secondary level of education in Bangladesh.” This is undoubtedly a serious constraint or impediment in learning spoken English, because asking questions constitutes nearly the 50% of our face to face conversation.

When the students were asked if they were interested in learning listening and speaking skills, all of them responded positive, but when asked how much time they spend for learning those skills, surprisingly 92% confessed that they ‘seldom’ spend time in learning listening and speaking skills. Only 4% students spend a few minutes daily to learn the target skills (See table 6). 

For speaking practice, 16% the participants mentioned storytelling, 16% dialogue, 24% role-plays and 40% picture description and another 8% mentioned describing graphs and charts (See figure 8). The percentages are estimated out total population. Students’ use of more than one techniques is very limited which must be increased. However,these percentages are not at all satisfactory for learning EFL speaking. Tsui (2001) has said that the ESL learners are the victimto be more vulnerable to criticism and negative evaluation while speaking (as cited in Gan, 2011,p. 54) and this another reason of poor practice of speaking. The classroom observation found that student-student and student-teacher interaction are very limited almost in all schools.

The picture of listening practice in the classroom is so horrible, as the huge majority of the students (86%) responded that no listening practice is actually done in the classroom (See figure 6). Some students, however, mentioned audio/video songs, English movies, English TV news etc. as listening practice which is done from students own interest in songs and movies, and is practically of very little use. 

Billah (2012) found that the number of listening comprehension lessons in class six EFT book is 08 out of 106, in class seven 10 out of 80, in class eight 11 out of 75 and in class nine-ten it is 22 listening lessons out of 119 and the number of speaking focused lessons in class six is 80, in class seven 74, in eight EFT 69, and in nine-ten it is 63. Though ‘English For Today’ provides some listening and speaking activities, students and teachers rarely use them in the classroom. Students think that EFT textbook is helpful for learning speaking & listening, because its pictures are interesting to describe, it provides pair and group discussions, provides a lot of dialogue & conversational situations etc. But, at the same time majority students gave opinion that EFT comes of very little use in spite of having such unique features. It is because the textbook is rarely used in the classroom, no listening materials are used in the classroom and/or speaking is not at all practiced in the classroom (See table 7). The study found from classroom observation that practically both the students and teachers had no CD recording to them. The integration of multimedia like audio, video, projector, computer, tape recorder etc. was about 80% in the classrooms. As 8% participants said that they ‘never’ use such devices (multimedia) in classes for learning listening and speaking (see figure 11). The same response was found from teachers’ interview that though they got the verbal inspiration from their working institution to teach listening and speaking, they had insufficient teaching aid like computer, projector or any other modern facilities provided by the institution they teach. The result is that teacher focus very little on listening and speaking. Teachers always had to remain in a hurry to complete the syllabus which includes very little on listening and speaking. Salahuddin, Khan and Rahman (2013) have conducted a study to know how the teachers conduct their English class and found that most of the teachers start their classes with roll calling, proceed with checking home works, continue with the GTM (Grammar Translation Method) based lesson and ends with the home works. According to them, teachers do not use any other teaching technique to teach their students (p. 46). 

However, the participant teachers gave reasons behind their poor listening and speaking practice in the classroom. They think large class size, insufficient class duration, lack of teaching-learning aids, mixed ability students, reading-writing and grammar based syllabus etc. are the common challenges in teaching listening and speaking skills in the classroom. Besides, the students in the classes pay very little interest in learning the oral skills, especially spoken English. The students assured that though they want to learn listening and speaking, they cannot do that for some reasons. 64% students (out of total population) think that they do not get proper motivation and guide lines either from teachers or from their parents (See figure 7). Besides, majority of the students think that there is no marks for listening and speaking in the exam. That means they are not aware of the mark distribution for listening and speaking in their syllabus and it is unexpected. However, another portion of participants, both students and teachers, finds no application of listening and speaking in practical life in Bangladesh. Again while listening, students face some common problems as they think speakers talk to fast, sound seems unclear, difficult to understand pronunciation, don’t know meaning of most of the words etc. (Figure 7).

Only three teachers were found having training on teaching listening and speaking in the classroom, but others were without any formal training on English language teaching. Rumana Siddique (2004) has said that Bangladesh is one of the few countries where the teachers can start teaching without any formal training. In addition to this factor, very limited in-service training programs are offered to them.

Section Six: Conclusion and Recommendations
6.1 Problems


The result of the study is surprising and frustrating in most cases. The teaching-learning situation of listening and speaking at the secondary level in Bangladesh is full of innumerable problems. The some of the problems are enlisted below:

· Majority of the classes are too large and overcrowded as well as full of din & bustle. 

· English teachers had to face unlimited challenges in the classroom such as insufficient class duration, lack of teaching-learning aids, mixed ability students, pressure by the institutions and guardians to complete syllabus, students’ callousness in listening-speaking etc.

· Both syllabus and examination overemphasize on writing skill, and oral and aural skills get little or no propensity.

· Students have very little or no context of listening and speaking English outside the classroom and classroom practice is also very meager. 

· Interactions in English with other students, with teachers, with friends and parents, in public place like bank, market, at railway or bus stop or at shopping, at doctors, for socializing etc. are very limited in Bangladesh. 

· Very little techniques of listening and speaking are used in the classroom and the use English is also unsatisfactory. 

· Poor infrastructure and economic constraints is one of the noticeable obstacle in almost every school in Bangladesh. 

· Majority of the language teachers are without any training either on teaching listening and speaking or on teaching English language.

6.2 Prospects

In spite of swimming in the ocean of unlimited problems, the teaching and learning of EFL listening and speaking skills at the secondary level in Bangladesh have some hopeful prospects:

· If the listening and speaking activities of the present EFT textbooks are properly utilized for teaching listening and speaking in the classroom, the stagnant condition of the students will considerably change into an expected level. 

· Today both teachers and students are more concerned with the importance of English, at least speaking skill. This must influence their future performance on listening and speaking.

· Many universities and educational institutions are now offering courses on EFL listening and speaking, ELT, CLTA, TESOL, TOFEL, IELTS and so on. So, secondary schools have greater possibility of having qualified and expert teachers within a few years that will greatly affect the future school environment. 

· At present, the per-capita income of Bangladesh is 1314 dollars and the budget on education in present fiscal year (2015-2016) is more than 33 thousand crore which indicates that if government or school authorities try, lack of educational materials and teaching aid can be reduced, if not completely solved. 

6.3 Recommendations

This part of the study is designed to recommend some possible suggestions that will pave the way to overcome the challenges in teaching-learning EFL listening and speaking skills at the secondary level in Bangladesh: 

· Listening and speaking requires considerable training because they are difficult skills requiring multiple sub-skills and stages, which have to be undertaken simultaneously. So, intensive and extensive practices using various types of methods and techniques for teaching-learning EFL listening and speaking are of paramount importance. For this purpose, student-student and student-teacher interaction must be increased.

· The challenges underlying in the administrative system of secondary education like, class size, class duration, teaching aid, multimedia and technology, English language lab, gap between syllabus and public exam, marks distribution, use of textbook etc. should be rethought, reconstructed or at least maximum implementation of present possibilities must be ensured through effective administration and proper management.

· Students should be more interested in learning listening and speaking English considering the importance of them in various fields like, higher study in home and abroad, good job, handsome personality etc. Listening and speaking should be given equal importance as reading and writing and must practise them daily in a variety of situation leaving anxiety, shyness and hesitation. Problems of grammar, vocabulary, pronunciation, fluency and accuracy can be overcome not only by gathering competence (knowledge) but also through performance (use) of them through active listening and speaking practice.

· Teachers’ related educational background, proper and adequate training, professional attitude, classroom based action research, delivering lecture in English, giving motivation to the learners, adopting suitable techniques etc. should honestly and importantly be ensured. 

· EFL listening and speaking skills should be learned through socio-cultural influence of electronic media like TV and cinema etc., in the same way a Bengali child learns Hindi. 

4.4 Conclusion

The classroom can be an effective place to learn EFL listening and speaking skills in a country like Bangladesh. If an English environment can be ascertained in the classroom, our students will no more be afraid or shy of the spoken English and will also be motivated in learning listening skill simultaneously. The whole education system of secondary level should be conscious of the fact that English is not only a ‘subject’ to memorize and pass, rather a ‘language’ of communication. Both students and teachers need to try to overcome the challenges in listening and speaking together in a friendly and co-operative environment utilizing the available materials. Only then the aim of this study, the aim of CLTA, the aim NCTB and after all the aim of the far-reaching Education Policy of the present government of Bangladesh will successfully be achieved. 
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Appendices

Appendix 1: Students’ questionnaire

Respondent’s name: ……....……………………………….  Class: …………………

Name of school: ……………………………......................District: .........................

Choose the possible option/options from the alternatives to respond the question and encircle them clearly.

1. How often do you practice speaking English in the classroom?

(a) Always             (b) Sometimes                  (c) Never

2. Whom do you interact (speak) with in English?

(a) With teachers                      (b) With classmates                    (c) Never interact

3. Do you think that you are fluent in speaking? If ‘NO’ what might be the problem?

(a) Grammar       (b) Pronunciation      (c) Vocabulary     (d) Shyness        

(e) Others……….

4. Does the teacher deliver lecture in the classroom in English?

(a) Always               (b) Sometimes                     (c) Never

5. Do you practice listening in the classroom or at home? If “yes”, mention what?
(a) Audio recordings 

(b) Audio/video songs

 (c) English movies

(d) English news in TV 
(e) Others………..….

6. What listening materials do your teachers use for teaching listening in the classroom?

(a) Teacher’s recording 
(b) Audio listening CD
(c) Video songs, movies etc. (d) Others: .......................
 (e) No listening practice in the classroom

7. What is the possible cause of your reluctance in learning listening and speaking English?

(a) Lack of motivation  (b) Teacher speak in Bangla   (c) No marks for listening/speaking English   (d) No need in practical life in Bangladesh     (e) Others……………

8. What type of technique do you use in practicing speaking?


(a)Story telling 
(b) Dialogue 
(c) Role-play        (d) Picture describing        

(e) Others ……..

9. Do you think that you have problem in listening?      If ‘Yes’, what are they?

(a) Speakers talk too fast


 (b) Sound seems unclear 


(c) Difficult to understand pronunciation 
(d) Don’t know meaning.

10. Do you ask question and answer in response in English in the classroom?

(a) Always 
(b) Sometimes 
(c) Never

11. Do you think that speaking & listening are necessary for you? If ‘Yes’ then how much time do you spend for learning speaking & listening daily?

(a) 0-10 minutes 
(b) 10-30 minutes 
(c) 30- 60 minutes
 (d) Seldom 

12. Do you think that your text book “English for Today” is helpful for you in learning speaking & listening? If ‘Yes’ how? 
(a)  It’s pictures are interesting to describe
 (b) It provides pair & group discussion
(c) The tasks are related to practical life 
(d) Listening tasks are made easy by teachers  (e) It provides a lot of dialogue & conversational situations. (f) Others: …………….
If ‘No’, why?
(a) Speaking is not practiced in the classroom  (b) No listening materials are used in the classroom 
(c) “English for Today” textbook is rarely used in the classroom. 

(d) Others: ……………… 

13. Do you use multimedia (computer, projector, microphone, tape recorder etc.) in the classroom?

(a) Always
 (b) Sometimes
(c) Never

14. Please, say something about your ‘feelings’ regarding your participation in contributing a “research work” & ‘how’ it will help you in future? (Practical conversation with at least 20 students)

15. Now, please, listen to the recording carefully and then summarize it. It is really fun.

Appendix 2: Teachers’ interview questions

 (Questionnaire for collecting information on challenges in teaching listening and speaking in Bangladesh)

Name of Teacher: ……....……………………....Qualification: ……............……………

Name of school: …………………………….......Training: ..............................................

Question 1: Do you think that learning speaking and listening skills are necessity for the students of Bangladesh, why? 

......................................................................................................................................................

Question 2: What is the Condition of listening and speaking skills in Bangladesh and what is your opinion?

......................................................................................................................................................

Question 3: What type of methods and techniques do you usually use in teaching listening and speaking skills in the classroom and why?

......................................................................................................................................................

Question 4: What type of problems do your student face in learning listening and speaking and you motivate them?

......................................................................................................................................................

Question 5: What institutional support and teaching aid are you provided by the institution you teach? 

......................................................................................................................................................

Question 6: What, according to you, are the common challenges in teaching listening and speaking skills? 

......................................................................................................................................................

Question 7: What suggestions would you recommend for improving EFL listening and speaking skills?

......................................................................................................................................................

Question 8: What, according to you, are the possible reasons that Bangladeshi students at secondary level are not involved in listening and speaking practice?  

......................................................................................................................................................

Question 9: How do you assess students’ listening and speaking skills?

......................................................................................................................................................
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(a) Teachers recording (6%)





(b) Audio listening CD (6%)





(C)  Video songs, movies etc (2%) 





(d) No listening practice in class (86%) 
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